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Introduction

The problem of low body image in girls
emerges during the adolescent years, As
they move from childhood into adoles-
cence, girls may become increasingly
concerned with their bodies, especially
their weight, Many begin watching what
and how much they eat, talking about
how fat they feel and comparing them-
selves to unrealistic images of what is
considered beautiful,

Most discussion of the subject focuses
on factors contributing to low self-esteem
and body image. Equally important is a
focus on factors that influence girls to
develop positive self-esteem and body
image.

To explore factors contributing to
body image and self-esteem, Malpomene
teamed up with SHAPE magazine. We
devised a questionnaire and published it in
SHAPE, inviting all girls between the ages
of 11 and 17 to respond. An overwhelming
3,800 girls returned the questionnaire,
underlining their interest in the problem
and the need for more information.

A number of educators administered
the questionnaire to their students. Asa
result, we were able to analyze responses
from 953 girls attending eight schools
across the country. Those responses were
especially valuable because they came
from a subgroup of girls who might not be
as likely as SHAPE readers to be focused
on exercise and fitness.

An arficle containing some of the
results of that study was published in the
November 1995 issue of SHAPE magazine
(1). The following article explores the
relationship between after-school activities
and body image, self-esteam and compe-
tence. Our findings indicate that girls’
involvement in physical activity is a factor
that influences high body image. Addi-
tionally, physical activity participation is

related to self-satisfaction, confidence and
perceived competence.

Self-esteem is multifaceted and
includes such aspects as body image,
feelings of competence and self-satisfac-
tion. This article explores how these
components and self-esteem itself are
affected by physical activity. We have
used a broad definition of body image to
include such aspects as attractiveness,
perceptions of and satisfaction with
weight, physical competence and percep-
tions of overall appearance.

Review of the Literature

Several studies have documented the
berefits of physical activity on self-esteem
and body image. A number of studies
have also substantiated a similar positive
relationship between extracurricular
activities, self-esteem and body image.

In & study conducted in 1992,
Melpomene found a positive relationship
between self-esteem and physical activity
in nine- to 12-year-old girls (4). The study,
using a focus group format, involved 76
girls recruited from such organizations as
the Girl Scouts, the YWCA, community
centers and a private school, all in the
Minneapolis-St. Paul metropolitan area.

The results not only confirmed
findings that girls derive positive self-
esteem from physical activity but that they
gain self-esteem through challenge,
achievement in sports, risk-taking
experiences and skill development.

Anne E. Foon, from the Centre for
Sports Studies at the Canberra College of
Advanced Education in Australia,
documented similar findings on self-
esteem and physical activity in her 1989
study (3). Foon's sample consisted of 779
teenage girls, all 10th grade studenis with
an average age of 15, selected from 10
nengovernment schools in Melbourne,

Australia. Through questionnaires, the
study investigated the importance of self-
esteemn, affiliaon patterns and attribution
styles for the girls” sports involvement.
Significant variables found to be associ-
ated with participation in sports were peer
affiliation, self-esteem, family affiliation
and locus of control.

Foon's results support Melpomene’s
findings that girls participating in sports
have higher seif-esteem than those who do
not participate. In additicn, Foon found
that sports participants generally associ-
ated less with peers than nonparticipants.
Foon also determined that sports partici-
panis had stronger family affiliation than
those who did not participate in sports.
Low peer affiliation and internal locus of
control were associated with higher rates
of participation than high peer affiliation
and external locus of control.

In 1995, Melpomene explored the idea
that physical activity might positively
affect body image (5). Lynn Jaffee and
Judy Mahle Lutter explored the effects of
such factors as weight, physical activity,
teasing, comparison o others and racial
identity on low and high body image. A
geographically diverse sample of 152 girls,
aged 11 to 17 {mean age 13.24 years) who
participated in 1994 YWCA summer
programs, completed an eight-page
questionnaire that asked about participa-
tion in physical activities, perceived weight,
worry about weight and food behavior.

Jaffee and Lutter found a positive
relationship between body image and
participation on sports teams. Those girls
with the higher body image reported
participating on more sports teams than
those with lower body image. Further-
more, those girls with lower body image
had a higher external locus of control,
reporting feelings of being influenced by
feedback from people around them. On
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the other hand, those with higher body
image had higher internal locus of control
and did not feel the need to compare
themselves to others or engage in talking
about their weight as much as girls with
lower body image.

Christina M. Caruso and Diane L,
Gill, from the department of exercise and
sport science at the University of North
Carolina at Greensboro, examined the
effects of physical activity on body image
in 1992 (2). Their study explored the
effects of a 10-week weight training or
aerobic exercise program on fitmess,
physical self-perception, global seli-
esteem and body satisfaction in 34 female
undergradualtes between the ages of 18
and 30. They also examined the hypothesis
that weight training would have a greater
impact on self-perceptions and body image
than physical education classes.

Caruso and Gill divided participants
into three groups: 13 in weight training, 15
in aerobic exercise and six in the actvity
class control group. They hypothesized
that participants completing a 10-week
exercise program would increase fitness
and report improved physical self-
perceptions, body satisfaction and self-
esteem. They also hypothesized that
weight training and aerobic exercise
group participants would improve more
than individuals in the control group.

Caruso and Gill found that physical
self-perceptions as well as fitness im-
proved regardless of exercise or activity
group. They reported that “as a result of
physical training, an individual may
experience changes in aerobic capacity,
cardiovascular funcﬁoning, muscular
strength, flexibility and body composition.
Psychological benefits of exercise include
decreased anxiety, increased self-confi-
dence, improved mood and increased self-
esteem.” The researchers related physical
self-perceptions to overall self-worth and
more generally to global self-esteem and
sody image. They reported that the
hanges brought about by exercise and
hysical activity influenced physical self-
rerceptions and exercise habits.

The positive benefits of extracurricu-

lar activities on self-esteem and body
image have also been documented. The
Center for Statistics in the U.S, Department
of Education and the Office of Educational
Research and Improvement sponsored a
base-year survey in 1980 that examined
extracurricular activities, school size, race,
socioeconomic status, curricutum, grade
point average, credits earned, homework
and test scores (10). The participants of the
survey consisted of over 30,000 sophomores
and 28,000 seniors enrolled in 1,105 public
and private high schools across the United
States,

The study found that extracurricular
activities tend to attract many intelligent,
motivated students who perform well in
school. For example, students who ranked
high on school performance were more
involved in extracurricular activities,
Furthermore, the more activities students
reported, the higher they ranked academi-
cally. School performance was based on
four measures: course credits, hours of
homework, test scores and grade point
average,

A study conducted in 1990 by Maryse
H. Richard et al. explored the relationship
of after-school activities and bady image
(7). The sample consisted of 335 adoles-
cents from middle- to upper-middle-class
families in predominantly white suburban
school districts in two different communi-
ties. The design of the study involved
group assessment and individual inter-
views with the adolescents, Assessment
involved measuring height and weight,
pubertal development, body image and
body satisfaction.

Richard and colleagues concluded
that the participants who reported less
involvement in school activities also
reported “less satisfaction with athletic
performance and strength as well as a
greater degree of perceived cliquishness in
the school.” Furthermore, the dissatisfac-
tion with athletic performance and
strength was strongly correlated to
negative body image. The authors
concluded that “when girls are involved
with more after-school activities, includ-
ing athletics, and when they feel more

satisfied with sports, they feel more
satisfied with their weight and bodies.”

In 1992, Jean A. Steitz and Tulita P.
Owen, from Mempbhis State University,
also examined the effects of school
activities and work on adolescent self-
esteem (9). In this case, Steitz and Owen
examined the relationship between self-
esteem and specific after-school activities,
The participants of the study consisted of
212 sophomore (102 boys, 110 girls) and
230 jundor (107 boys, 123 girls) high school
students from a large urban high school in
the mid-South. The selection was drawn
from a 90% white middle-class population,

The authors focused on athietics and
music because they both involve similar
Hme commitments and tasks. For example,
both entail “numerous practice sessions,
Some group travel or group competition,
and a more intense relationship with a
faculty sponsor, coach or music director.”

Steitz and Owen concluded that for
both boys and girls, participation in sports
was assoctated with high involvement and
self-esteem. For girls, music also contrib-
uted to high self-esteem.

Method

A two-page questionnaire was devised by
Melpomene researchers and Barbara
Harris, editor of SHAPE magazine.
Questions were included to obtain informa-
tion about perceived weight, influences of
body image, comparing appearance to
that of others, teasing and comments from
others. Questions were also included to
obtain information about level of physical
activity, kinds of sports engaged in and
level of after-school involvement.

The two-page questionnaire, which
was published in the November 1994 issue
of SHAPE magazine, invited girls ages 11
to 17 to respond. This study reports on
data collected from questionnaires
returned by a subgroup of 953 girls. This
group of questionnaires was sent by
teachers who had distributed them to
entire classes. They were identified by

Continued on next page

Melpornene Journal / Summer 1996 19



After-School Activities and Self-Esteem
in Adolescent Girls, cont.

code numbers and separated from the
larger sample, allowing for separate
analysis.

A body image score was determined
by adding Likert-type responses from six
questons relating directly to body image.
Some of the questions included in the
score were “At this time, how proud are
you of your body?” and “How do you feel
you look compared with other girls your
age?” Girls whao selected mostly positive
responses scored lowest on the scale.
Therefore, a lower score was indicative of
higher body image.

Body image scores were divided into
three groups. Girls scoring in the lowest
third were designated as having high
body image. Girls scoring in the middle
third were designated as having medium
body image, and girls scoring in the
highest third were designated as having
low body image.

After-school parbicipation was
determined by totaling the number of
activities reported by each participant.
Additionally, after-school ackivities were
divided into groups described as physical
only, nonphysical only or a combination
of physical and nonphysical. For example,
after-school activities that consisted
exclusively of participation on sports
teams were classified as “physical
activities only.” Participation in after-
schoo!l clubs, music, yearbook or student
council was considered “nonphysical
activities only.” Participation in both
sports activities and clubs or music was
considered a “combination” of activities.

Responses to open-ended items on
the questionnaires were analyzed for
content and coded. Using the [MP
Statistics program from SAS Institute, Ine.,
simple frequency distributions for each
variable were examined. Statistical relation-
ships between variables were calculated
using chi-square tests for significance.

Twenty-five of the girls were chosen
for follow-up telephone interviews to
obfain further comment on several of the
questions. The girls were asked to
elaborate on such items as who encour-
ages them to be active, the relationship

between physical activity and their body,
physical activity goals, after-school
activities and perceived competence.

Subjects

The subjects were 953 girls between the
ages of 11 and 17 attending eight pubhlic
and parochial schools in New York,
California, Oregan, Texas and Ontario,
Canada,

The sample consisted of 2.3% Native
American girls, 1.4% black/African-
American girls, 2.7% Mexican American/
Chicana girls, 1.3% Puerto Rican/other
Latin American girls, 3.1% Asian Ameri-
can/Pacific Islander girls, 65.2% white/
Caucasian girls, 4% biracial girls, 7.7%
who identified themselves as “other” and
9.2% who chose “don’t know.”

The majority of the girls were moder-
ately physically active. When asked to
report their participation in physical
activity during the seven days prior to
filling out the questionnaire, 2(1.3% said
they were active one or two days; 58.1%
sald they were active three to five days;
and 19.4% said they were active six or
seven days.

The respondents also reported on the
number of extracurricular activities in
which they participated, such as after-
school clubs, volunteer activities, music
lessons or band and sports. Slightly more
than one-fifth (21.3%) of the girls did not
participate in any extracurricular activi-
Hes; 47.1% were involved in one or two
activities; 18.6% reported participation in
three to five activites; and 2.6% were
involved in six or more actvities.

Results and Discussion

Physical Activity
and Body Image

The girls in this study who were more
physically acive were more likely to rate
themselves as having better body image
than the girls who were less acive. Table 1
shows physical activity levels for girls in
the low, medium and high body image

groups. Twenty-seven percent (27.6%) of
the girls active six or mare days during the
previous week had high body image, com-
pared to 16.1% of the girls who had been
active three to five days and 11.3% of those
who had been active two or fewer days.

When asked to comment on satisfac-
tion with their weight, most girls, regard-
less of physical activity level, tended to
respond neutrally, neither satisfied or
dissatisfied (see Table 2). However, 24.3%
of the girls active six or more days in the
previous week responded positively,
reporting they were satisfied with their
weight, compared with 14.3% of girls
active three to five days and 14.4% of the
girls active two or fewer days during the
previous week.

Physical activity offers girls numer-
ous opportunities to view their bodies
outside of the context of appearance. For
example, a girl may feel strong, graceful or
agile from physical activity experiences.
Christina, 13, described how physical
activity makes her feel: “I'm good at
basketball and soccer. I know that I can
catch up with people and get the ball. I'm
quick.” About playing soccer, Danielle, 13,
said, “I always can run fast, and 1 usually
hit the most goals on my team.”

Among the girls interviewed, a
common motivator for participation in
physical activities was improving their
body. For example, Kristin, 14, said that
when she exercised her goal is “to tone
different muscle groups.” Stephinie, 17,
said, “I'll keep doing it [being active] to

Table 1
Body Image and
Amount of Physical Activity

Amount of Physical Activity

0-2Days 3-5 Days 6 or More Days
Body Imapge Group
Low Body Image 28.9%  173%  11.4%
Med. Body Image 59.8%  66.6%  61.0%
High Body Image 11.3%  161%  27.6%

100 % 100 % 100 %

p<.001
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Table 2
Weight Satisfaction
and Physical Activity

Responses to “How satisfied are you
with your weight?”

Amount af Physical Activity

0-2Days  3-5Days 6orMore Days
Responses
Satisfied 14.4% 14.3% 24.3%
Neutral 61.9% 70.2% 62.2%
Not Satisfied 23.7% 15.6% 13.5%
100 % 100 % 100 %
p<.001

build up my muscles and to keep looking
good and stuff.” Jennifer, 13, said she is
physically active “to just get tighter and
more toned and flexible.”

For Ericka, body dissatisfaction was
the motivation to be physically active,
When asked, she said, “I'm active because
it makes me nervous when I get into a size
larger than a 10.” Regardless of whether
the girls in this study stay trim and toned,
those who were more physically active
tended to be more satisfied with their
bodies.

Physical Activity, Self-Esteem

and Competence

Girls who were more physically active
were more likely to say they like most
things about themselves, a measure of
general self-esteem. Table 3 illustrates that
of the girls who reported they like most
things about themselves, 28.7% had been
physically active six or maore days during
the previous week; 15.4% had been active
three to five days; and 12.4% of the girls
had been active two or fewer days.

This finding is consistent with earlier
Melpomene research (4) in nine to 12-year-
old girls, which found that girls who were
more physically active reported hi gher
self-esteem. Like the girls in the earlier
study, many of the girls interviewed for
this study gained positive self-esteem
through sports. For example, a number of

girls spoke about achievement in terms of
winning, earning a point or obtaining a
scholarship to college, Other girls talked
about affiliation and involvement.

Jennifer, 15, spoke about overal]
confidence: “Being physically active
makes me more confident about myself,
because I feel better doing the exercise, so
T'feel better about myself. I feel like I can
achieve more things.” Nicki, 14, said, “I
just like playing sports and I just go out
for the teams and get involved in things.”

The greatest discrepancies between
the less physically active and more
physically active girls occurred on
measures of competence. Forty-five
percent (45.4%) of the girls active six or ‘
more days during the previous week felt
that they were good at a Iot of things,
compared to 23% of the girls active three
to five days and 16% of the girls active
two or fewer days (see Table 4a). A
measure of physical competence yielded a
similar result (see Table 4b). Nearly thirty-
one percent (30.8%) of the girls who had
been physically active six or more days
during the previous week said they felt
“competent and capable about their body
and the things it could do.” Nearly 18%
(17.5%) of the girls physically active three
to five days during the previous week and
12.9% of the girls physically active two or
fewer days of the previous week agreed
with this statement.

Many of the girls spoke about gaining
feelings of competence through physical

Table 3
Self-Esteem
and Physical Activity

Responses to I like most things
about myself”

Amaount of Physical Aclivity

D-2 Days 35 Days 6 or More Days
Responses
True 12.4% 15.4% 28.7%
Neutral 76.8% 80.1% 65.4%
False 10.8% _4.5% _5.9%
100 % 100 % 100 %
p<.001

activity. For example, Stephanie, 17, said,
“When I'm active and I feel good, I can do
a lot of things.” Addi tanaily, feelings of
competence in physical activities gave
many girls the confidence to succeed in
other areas. Kristen, 14, said, “Being
physically active makes me feel that if I
can do this, I can do other stuff. I can
succeed in this; that means I can succeed
in other stuff.” Stacy, 14, reported that
physical activity made her feel that “T can
get to my goals. 1 figure if I had any other
goals to get to, I know that I'd be able ta
do it because I've done it before,”

Involvement in After-
School Activities

The girls who were involved in a h igher
number of after-school activities were
more likely to have higher body image,

Conrinueed on wext page

Table 4
Feelings of Competence
and Physical Activity

4a. Responses to “T am good
at a lot of things”

Amount of Physical Activity

0-2 Days 3-5Days & ur More Days
Responses
True 16.0% 23.0% 45.4%
Neutral 75.3% 73.9% 54.1%
False _B8.7% 31% _-5%

100 % 100 % 100 %
p<.00]

4b. Responses to “I feel competent
and capable about my body
and the things it can do”

Amouni of Physteal Activity

0-2 Days 3-5Days 6 or Mere Days
Responses
True 12.9% 17.5% 30.8%
Neutral 73.74% 75.5% 64.9%
False 13.4% _7.0% _4.3%
100 % 100 % 100 %
p<01
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positive self-esteem and to feel more
competent than girls who participated in
fewer activities. After-school activities
included clubs, such as academic or
special interest clubs, and participation in
youth groups; yearbook or school newspa-
per; music, including instrument lessons,
band or orchestra; community service;
sports teams; and other physical activities,
such as martial arts or aerobic classes.

Table 5a shows that a higher percent-
age of girls (32%) who participated in six
or more after-school activities had high
body image. In contrast, 23.7% of girls
who had been involved in three to five
activities, 16.4% of girls reporting one to
two activities and 14.4% of girls who had
not participated in after-school activities
had high body image.

In their 1990 study, Richard et al. (7},
concluded that girls who were more in-
volved in after-school activities felt more
positive about their bodies, Richard
suggested that after-school activities that
include sports offer girls a sense of body
satisfaction. Our study also supports that
conclusion.

An additional aspect of after-school
activities is that they offer girls a way to
define themselves other than in terms of
appearance. For example, after-school
activities allow girls to develop their
interests, become committed and work
with a group toward a common goal — all
pursuits that are unrelated to appearance.

Girls who were more involved were
also more likely to report liking most
things about themselves, a measure of
self-esteem. As Table 5b shows, 40% of the
girls involved in six or more after-school
activities reported liking most things
about themselves. However, as the
mumnber of after-school activities declines,
the percentage of gicls reporting this
statement as true also declines. Twenty-
two percent (22.2%) of the girls involved
in three to five activilies, 17.1% of the gizls
invelved in one or two activities and
12.4% of the nonparticipating girls re-
ported liking most things about themselves.

This study also found that perceived
competence was related to level of after-

school involvement. When asked to
respond to “I am pretty good at a ot of
things,” 48% of the girls participaiing in
six or more activities during the previous
week reported the statement was true for
them. In contrast, 34.7% of the gizls in
three to five achvities and 27.9% of the
girls involved in one or two activities
during the prior week said the statement

Table 5
Number of After-School Activities
and Body Image, Self-Esteem

and Perceived Competence

5a. Body Image

Number of After-School Activities

No 12 35 & or maoro
Acjivities Activities Activilica Aclivities

Body Image Group

Low Body Image 244% 164% 15.3% 4%

Med. Body limage 61.2% 67.1% 61.0% 64%

High Body Image 14.4% 164% 23.7% 32%
100 % 100 % 100 Y% 100%

p<il
5b. Self-Esteem
Responses to “T like most things
about myself”
Nuniber of After-Schoeo! Activities
No 12 5 6 nrmore
Aclivities  Activilics  Activitles Activities
Responses
True 124% 17.1% 22.2% 40%
Neutral 75.1% 782% 73.9% 60%
False 124% _47% _40% _0%
100 %100 %100 % 100%
p<01
5c. Perceived Competence
Responses to “I am pretty good
at a lot of things”
Number of After-School Activities
No 12 35 & ar more
Activilies  Activilies  Aclivities Acilvities
Respanses
True 17.5% 279% 347% 48%
Neutral 76.5% 6B.8% 64.2% 52%
False _6.0% _34% _11% _0%
100 % 100 % 100 % 100%
pelin '

was true for them. Of the girls who did
not participate in any after-school activi-
ties, 17.5% reported feeling “pretty good
at a lot of things” (see Table 5c).

Achievement in after-school activities
gave many girls a sense of ability or
mastery in several areas. Additionally,
several girls talked about practice, which
is often needed to achieve their goal.
About feeling competent, Caroline, 14,
said, “I play soccer well and I'm musical. 1
do a lot of things that have to do with
music. ... ] spend a lot of time practicing,
so that makes me better.” Deanna, 15,
demonstrated a sense of competence
achieved through her involvement and
practice in a variety of activities. She said,
“1 do sports well, Imodel, and I have
really good grades. I can communicate
with people very well, and I have an easy
time being friendly. I do these things well
because I practice at them and try to do
my best at them.”

Clearly, the level of involvement in
after-school activilies is an important
component in girls’ sense of well-being,
However, the type of activities a girl
chooses also has an impact.

Type of After-
School Activities

Girls who participated in after-school

activities that included physical activity

were more likely to have a more positive

sense of self than girls who participated in

nonphysical activities or did not partici-

pate in any activities at all. We categorized

the study participants into four groups:

= girls who did not participate in after-
school activities

= girls who participated in nonphysical
activities only

* girls who participated in sporis or
physical activities only

* girls who participated in a combination
of nonphysical and physical activities.

We found that in all cases, girls who

participated in a combination of activities

were more likely to have higher body

image, a positive sense of self-satisfaction

and higher perceived competence,
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As Table 6 shows, 22.5% of the girls
who participated in a combination of
physical and nonphysical activities had
high body image. This number decreases
to 17.1% of girls who participated in non-
physical activities only and to 16.3% of
girls reporting participation in physical
activities only. Of the girls who did not
participate in any activities, 14.4% had
high body image. Additionally, almost
one-quarter {24.4%) of the girls who did
not participate in after-school activities
and 20.4% of the girls who participated in
nonphysical activities had low body
image. However, 13.9% of those who
participated in physical activities and
13.4% of those who participated in a com-
bination of activities had low body image,

When asked to resond to the state-
ment “T like most things about myself,” a
greater proportion of the girls who
participated in a combination of activities
reported that the statement was true for
them (see Table 7}, While the differences
between the activity groups were slight,
they were more statistically significant for
the girls who reported participation in a
combination of physical and nonphysical
activities. Slightly more than twenty-two
percent (22.6%) of the girls who partici-
pated in a combination of activities agreed
that they liked most things about them-
selves. Of the girls who participated in

physical activities only, 17.5% reported
that the statement was true for them.
Neazly 19% (18.8%) of the girls who
participated in nonphysical activities also
reported the statement was true. Girls
who were not involved in after-school
activities were less likely to report liking
most things about themselves, with 12.4%
agreging with the statement.

The greatest differences between the
groups appeared on measures of per-
ceived competence. To gain a measure
competence, girls were asked to respond
to two statements: “T am pretty good at a
lot of things” and “I feel competent and
capable about my body and the things it
can do.” For the most part, girls who
participated in nonphysical activities and
girls who did not participate in after-
school activities responded similarly.

Girls who reported participation in
physical activities only were more likely to
score higher on competence measures,
and the girls involved in a combination of
activities scored the highest. As Table 8a
lustrates, 17.5% of those who did not
participate in after-school activities and
23.5% of those who participated in non-
physical activities reported being pretty
good at a lot of things. Thirty percent
(30.3%) of the girls who participated in
physical activities and 38% of the girls
who participated in a combination of

Table 6
Body Image and Type of
After-School Activities

Type of After-School Activities

No Nan- Physical  Comb.
Aclivittes physical  Aclivides Physicall
Artivitles  Only  Nop phys.

Body Image Group

Low Body Image 24.4% 20.4% 13.9% 13.4%

Med. Body Image 61.2% 624% 69.7% 64.1%

High Body Image 14.4% 17.1% 16.3% 22.5%
100 % 100 % 100 % 100 %

Notsig.  p<05  penl
Significance volue calculated in comparison to the group
that did not participate in any after-schoal activities.

Table 7
Self-Esteem and Type of

After-School Activities
Responses to “I like most things
about myself”

Type of After-School Activities

No Non- Phyalcal  Comb.
Activities  physical  Activitles Thyaiealr
Activilies  Only Nunpiiys,

Responses
True 124% 18.8% 17.5% 22.6%
Neutral 78.1% 774% T77.7% 74.0%
False 124% _3.9% _4.8% _3.4%

100 % 100 % 100 % 100 %
p<0i5  pall  peom

Significance value ealcwlated i comparison fo the group
Hiat did 1ot participate in any after-school activitivs,

activities reported feeling pretty good ata
lot of things,

As discussed previously, after-schoal
activities, especially those that include
physical activity, offer girls an opportu-
nity to develop positive body image and a
high sense of competence. An important
finding is that nonphysical activities do
not offer benefits to the same degree that
physical activities or a combination of
activities do. While nonphysical activities
may offer girls other benefits, such as
affiliation and a way to explore their
interests and gain leadership experience,
we found physical activities or a combina-
tion of physical and nonphysical activities

Contined on next page

Table 8
Perceived Competence and
Type of After-School Activities

8a. Responses to “I am pretty good
at a lot of things”

Type of After-Schoal Activities

No Non- Physical Comb,
Activitles physicat  Aclivilies I'hysicalf
Atlivitles  Qnly  Nonphya,

Responses

True 17.5% 235% 30.3% 38.0%
Neutral 765% 743% 67.3% 59.6%
False 6.0% _23% _24% _2.49%

100 % 100 %100 % 100 %
Notsig. p<005 p<o1

Significence value calculated in comparison to the group
that did uot participate in any after-school activitics.

Bb. Responses to “I feel competent
and capable about my body
and the things it can do”

Type of Afler-School Activities

Na Non- Phyaical Comb,
Aclivities physical Activities Thyalcalf
Activities  Only Nanphys.
Responses
True 124% 14.4% 239% 26.3%
Neutral 75.1% 79.0% 69.7% 69.9%
False 124% _6.6% _64% _38%

100 %100 % 100 %100 %
Netsig. p<i03  paOil

Significance value calealated in tomparison lo the group
that did not participate in any after-school aclivitiss,
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